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In the state of Michigan, charter schools are referred to
as Public School Academies (PSAs). A PSA is considered
a school district under Michigan law and has the
same responsibilities regarding special education as
Local Educational Agencies (LEA) in the state. Wayne
County Regional Educational Service Agency (Wayne
RESA) is dedicated in providing the needed educational
and technical supports to all PSAs located within the re-
gion of Wayne County. This quick reference guide was
created as a means to reach out and provide continuous
supports to our special education staff in PSAs. These
supports range from consultation on the development
of special education programs and service models to
supporting the expansion of an existing program. The
concept of this document was established from Wayne
RESA's quarterly PSA Special Education meetings where
teachers and administrators completed needs assess-
ment surveys. As a result, this tool was developed. Many
of our PSAs suggested supports were needed in three
primary areas:

« the Delivery of Special Education
Programs/Services

« Compliance Monitoring

» and Instructional Supports for Students
with Disabilities in the Least Restrictive
Environment (LRE).

This reference guide is a demonstration of Wayne RESA’s
commitment to provide hands-on guidance to our PSAs
in all areas of special education. Commonly asked ques-
tions are addressed and illustrated in an easy to read
and understandable question and answer format. The
intent of this document IS NOT to replace any state
mandates, recommendations, procedural and guid-
ance documents, and/or district policies and pro-
cedures. The intent of this document IS to provide
additional resources and supports.
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Wayne RESA Overview

Wayne County encom-
passes approximately
623 square miles. It is
made up of 34 cities,
including the city of
Detroit, and 9 town-
ships.
of approximately 2.1
it the
most populous county
in the State of Michi-
gan and the eighth

Its population

million makes

most populous county
in the nation. Wayne
County contains a school age population which is ap-
proximately one third of all the school children in the
State of Michigan. The Wayne County Regional Educa-
tional Service Agency (Wayne RESA) is presently the
largest of the fifty-seven (57) Regional Educational Ser-
vice Agency/Intermediate School Districts in Michigan.
It is a legally constituted regional educational service
agency established to provide coordination and supple-

mentary services to local school districts and acts as a
link between these basic educational units and the state
education authority. It is comprised of thirty-four (34)
local educational agencies (LEAs) which vary greatly in
population size and socio-economic composition. Also
located within Wayne County are approximately ninety
(90) Public School Academies (PSAs). These academies
have the same rights and responsibilities as the local
educational agencies. The Wayne RESA service area in-
cludes the school districts of suburban and rural com-
munities as well as that of a major, urban metropolis, the
City of Detroit. It also encompasses within its boundaries
one of the largest and most varied ethnic populations in
the country. Wayne RESA also contains within its juris-
diction a large population of special education students,
approximately 41,766 in number (December 2010).
Wayne RESA coordinates the provision of educational
services for all students with disabilities and serves as a
regional monitor for the state department of education
as a means of guaranteeing all students access to a free
and appropriate public education regardless of their dis-
ability.
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Procedures to Provide Special Education Services

Special Education Required Under Law

Wayne RESA informs all Wayne RESA personnel, constit-
uent LEAs/PSAs, parents, and the community-at-large
of the special education opportunities within Wayne
County. The Wayne County Plan, Parent Advisory Commit-
tee (Wayne County PAC) Parent Handbook, the Procedural
Safeguards notice, Child Find/Early On activities, and the
Wayne RESA website (www.resa.net) are utilized as pri-
mary means for communicating information about the
special education process, programs/services, parental
rights, organizations and special education represen-
tatives to parents of children suspected and/or identi-
fied as having a disability. The Parent Handbook, forms,
guidelines, as well as, the complete County Plan are also
available on the Wayne RESA website.

Obligations of Wayne RESA and the LEAs/PSAs

Wayne RESA and all of the LEAs/PSAs are obligated to
comply with the provisions of federal regulations and
state rules with respect to the delivery of special educa-
tion programs and/or related services to students with
disabilities. As a result, Wayne County public schools
are expected to provide afree and appropriate public
education (FAPE) in the least restrictive environment
(LRE) for students with disabilities as determined by
an Individualized Educational Program Team (IEPT).

—Wayne RESA, County Plan 2010
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Special Education and PSAs’ Responsibility

@ Must ALL PSAs provide special education
programming and supports?

Yes. In Michigan, PSAs must either operate or
contract for special education programs and
services within the context of the Wayne RESA
county plan. All services must be provided in
accordance with students’ Individualized Edu-
cation Programs (IEPs).

Since PSAs may not discriminate on the basis of a dis-
ability in determining eligibility for admission, your
considerations for students with disabilities are to be
the same as for students without disabilities. Under
federal law, you may not categorically deny admission
to students on the basis of disability. For example, you
may not deny admission to a student with a disabil-
ity solely because of that student’s need for special
education or related aids and services. Students with
disabilities must have the opportunity to meet any ap-
propriate minimum eligibility criteria for admission,
consistent with the mission of the PSA and civil rights
requirements.

It is also important for PSAs to understand their obliga-
tion to The Individuals with Disabilities Education Act’s
Child Find mandate. Child Find requires all school dis-
tricts/PSAs to identify, locate and evaluate all chil-
dren with disabilities, regardless of the severity of
their disabilities. This obligation to identify all children
whom may need special education services exists even
if the school is not providing special education services
to the child.

During your enrollment process, it is critical that your
PSA receives the records for a child who applies for ad-
mission from their previous school to ensure the IEP
requirements are implemented. You may not deny a
student entrance or fail to initiate special education
services while awaiting records. Initiate a request to
the previous school for the release of all student records.
Contacting the special education office of the previous
school district (LEA) may also be helpful in securing the
records.

—MDE Office of School Improvement Operator Primer:
Special Education in PSAs
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What Every Special Education Provider
MUST Know!

@ What are some of the ABCs of special education that all staff assigned to PSAs should know?

@ Each PSA will employ or contract certified and/or licensed special education professionals that will support
the evaluation process and educational programs and services of students with disabilities. The duties and
responsibilities of these employed/contracted special education individuals are extensive. Responsibilities

include the understanding of:

Federal and State Mandates:

Individual with Disabilities
Education
Improvement Act 2004 (IDEA)

Michigan Revised Administra-
tive Rules for
Special Education (MARSE)

No Child Left Behind (NCLB)

American’s with Disabilities Act
(ADA)

Rehabilitation Act of 1975

Family Educational Rights and
Privacy Act
(FERPA)

Individualized Education
Program (IEP) Development

and Implementation:

An annual individualized
education program must be
convened at least every 12
months.

Eligibility must be re-deter-
mined with an IEP at least
every 36 months (also see
Reviewing of Existing Evalua-
tion Data or the REED process
on page 11).

IEPs must be implemented
as written. If you write it;
you provide it!

Students must receive
programs and services as
stated on their IEPs.

Services that are not delivered
per IEP requirements/recom-
mendations MUST be deliv-
ered at a later date.

Progress reporting must occur
as indicated in the IEP.

Certified Special Education

Teacher/Provider

Every child who has qualified
for special education programs
and services must be assigned
to a Certified Special Education
Teacher/Provider (TSLI, SSW, etc).
The special education provider’s
responsibilities include, but are
not limited to:

« Monitoring the student’s
entire educational program,
both within and outside of
special education.

 Initiating and maintaining
regular contact with each of
the student’s general educa-
tion teachers and ancillary
staff.

» Arranging/scheduling meet-
ings such as IEPT and REEDs.

Continued on next page
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« Inviting relevant and required per-
sonnel including, but not limited to
parent, general education teachers,
principal (or designee), and related
service staff who are assigned to the
student’s IEP.

o Assisting the IEP team in devel-
oping an appropriate program,
including transition services.

« Continuously collect data docu-
menting progress toward IEP goals.
This data must be kept in the provid-
er’s working file and must be available
at the IEP and at the request of admin-
istrators for monitoring purposes.

« Completing monthly Medicaid bill-
ing if appropriate.

» Serving as a liaison between the
parent(s) and the school.

« Contacting the parent of each stu-
dent on his/her caseload at the be-
ginning of the school year to iden-
tify them, and provide information on
how s/he can be reached when ques-
tions arise.

« Distributing progress reports to
parents as stated in the IEP and be-
yond if needed.

« Monitoring confidential special ed-
ucation files and official district files
to assure all appropriate paperwork is
accurate, current, and in compliance.

« Informing appropriate personnel
of all medical related information
for students who have medical condi-
tions.

—Pierangelo, R. & Giuliani, G. 2001
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Providing Appropriate Services and Supports for
Students with Disabilities

@ How can a PSA prepare for students with dis-
abilities and ensure that appropriate services
are being provided?

Itisimportant that all PSAs staff understand that
each child who is identified as a student with a
disability has an individual entitlement to a Free
and Appropriate Public Education (FAPE) under
The Individuals with Disabilities Educational Act
(IDEA). For students who require specific sup-
port, you may need to adjust your program out-
comes to meet his/her needs. Some strategies
may include:

» Provide professional development regarding
differentiating instruction.

« Employ certified special education staff to en-
sure appropriate support for students.

o Support the initial enrollment process for stu-
dent with IEPs from other districts

- Supporttheinitial enrollment process for students
with disabilities that enroll without an IEP.

» Monitor students in the first 30 days and set a
date for the IEP team with parent participation
to review progress and make any necessary revi-
sions.

» Provide an array of accommodations and mod-
ifications to allow students to access the general
education curriculum, e.g., assistive technology,
positive behavior support (PBS).

« Collaborate with other PSAs and LEAs to pro-
vide supports and suggestions for a continuum of
services.

« Contact your Wayne RESA Special Education
Consultant for additional support/ideas for main-
taining special education students in your school.

It is not appropriate for you to suggest that the needs of
a student with a disability may be better met in another
school, unless supported by Wayne RESA’s ACT 18 coun-
ty plan provisions. During the course of student recruit-
ment, it is expected that your school staff and represen-
tatives will share information with prospective students
and families on the school’s curriculum and services. It
would also be appropriate to discuss the services and
supports currently provided to students with disabili-
ties and to explore potential strategies for meeting
the needs of the prospective student. The initial focus
should be on understanding the needed supports and
services and identifying strategies for delivering them
within the context of your school’s framework. In the
end, all issues about the appropriateness of the child’s
placement should be taken up with the child’s IEP team
and not with school staff upon enroliment.

A PSA may hire or contract for any special education
staff as long as these staff hold the appropriate certi-
fication and meet state and federal requirements for
highly qualified staff. Standards are articulated in the
Revised Administrative Rules for Special Education and
the rules governing different professional specialties.
For further questions, contact your Wayne RESA special
education compliance consultant for information.

Note: Even if a PSA contracts for services, the PSA op-
erator remains responsible for special education com-
pliance and service delivery.

—MDE Office of School Improvement Operator Primer:
Special Education in PSAs
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The Special Education Process: SWD Definition

@ What is meant by a “student with a disability”?

Michigan Administrative Rules for Special Education clearly states exactly what is meant by a“student with a
disability” (SWD).

A student with a disability is defined as any person from birth to age 26 who is determined
by an individualized education program team (IEPT) or a hearing officer to have one or more
of the impairments (specified below), that necessitates special education, or specially designed
instruction.

This instruction is to be at no cost to the parent and designed to “meet the unique educational needs of
the student with a disability and to develop the student’s maximum potential.” The impairments speci-
fied by the Michigan Administrative Rules are the following, each of which will be described in greater detail
later in this document (pg. 29, Understanding Students with Disabilities):

340.1705 340.1709a 340.1715

Cognitive Impairment Other Health Impairment Autism Spectrum Disorder

340.1706 340.1710 340.1716

Emotional Impairment Speech and Language Traumatic Brain Injury
Impairment

340.1707 340.1711 340.1717

Hearing Impairment Early Childhood Deaf-Blindness
Developmental Delay

340.1708 340.1713

Visual Impairment Specific Learning Disability

340.1709 340.1714

Physical Impairment Servere Multiple Impairment

12 | WayneRESA | Reference Guide: Public School Academies and Special Education Support




The Special Education Process: Step by Step

@ What are the steps in the special education
process from referral to placement?

All'local school districts and public school acad-
emies follow the same procedures in evaluating
a student for initial special education eligibility
and developing the Individualized Educational
Program (IEP). The descriptions below outline
the process.

0 Referral

A child/student may be referred to a district for an evalu-
ation by any adult at any time.

« A referral for an evaluation is a referral of a child/
student suspected to have a disability.

» Referrals may be made by school staff, parents,
guardians, or other adults that have knowledge
about the child and their needs. An adult may re-
fer a child/student for an evaluation by contacting
a district or building of enrollment.

o When a district receives a referral for a child/
student, the school district has 10 calendar days
(counted from the date the school district receives
the referral) to request consent from a parent to
evaluate a child/student.

« Districts—Plan for the evaluation, prepare parent
notices, and conduct a REED (when appropriate).

9 Parental Consent to Evaluate

When a district receives a referral for a child, the district
has 10 calendar days (counted from the date the district
receives the referral) to contact the parent and request
consent to evaluate a child/student. The following must
occur:

o A request for parental consent to evaluate must
be accompanied by two notices:

— The Procedural Safeguards Notice.

— A notice explaining: The reason or reasons
an evaluation is sought and the nature of the
evaluation.

« Only the parent or guardian of a child may give
consent (agree) to an evaluation.

e A school district must make reasonable efforts to
follow up on a request for consent to evaluate.

« A district may not conduct an initial evaluation
without parental consent.

« A parent may refuse consent for an initial evalua-
tion.

Reviewing of Existing Evaluation Data
(The REED)

The overall intend of a REED is for districts to review a
student’s educational, behavioral, and medical data in
determining the need for particular evaluations. There
are times when a REED is required and optional. The fol-
lowing are guidelines to remember when determining
when to use the REED process:

e During the Initial Evaluation process the REED is
optional.

« During the Three Year Evaluation/Re-Determina-
tion process or any other type of evaluation after
the initial the REED is required.

« When establishing the need to terminate eligibil-
ity the REED is always required, unless termination
is due to graduation or the student reaches age
26.
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» When determining programs and services (except
speech and language) note that evaluations are
optional for adding or removing services such
as OT, PT, Behavior, and/or Assistive Technology,
but if an evaluation is needed, parent consent is
required and can be given without conducting a
REED, i.e. the REED is optional.

o For determining Speech and Language Eligibility
and services the REED is always required.

e The MET Process

Once parental consent is received and needed evalua-
tions are identified, the district then establishes an eval-
uation team, known as the multidisciplinary evaluation
team or MET. The primary purpose of the MET is to con-
duct the evaluations and/or review existing assessment
data to recommend or re-determine eligibility to the IEP
Team (which may consist of the same members).

6 The Initial Evaluation and the Initial IEP

After a district receives parental consent to evaluate,
the evaluation, the determination of eligibility, and the
development of the Individualized Education Program
(IEP) may proceed. Michigan Special Education Rules re-
quire that BOTH the initial evaluation and the initial IEP
be completed within the same 30 school day timeline.

o The initial evaluation will involve a Multidisci-
plinary Evaluation Team, input from a child’s par-
ent, and may include a REED.

* An IEP team will determine eligibility or ineligibil-
ity and develop an IEP.

Notice for Initial Provision of Programs and
Services (Notice of FAPE)

An initial IEP is complete when the district makes its of-
fer of a Free Appropriate Public Education (FAPE) to a
parent.

» When an initial IEP is completed, it is given to the
district superintendent or designee. The superin-
tendent or designee then sends a Notice of Intent
to Implement Special Education Programs and
Services to a parent.

» The superintendent has 7 calendar days, counted
from the date of receipt of the completed IEP, to
provide a parent with written notice stating where
the special education programs and services will
be provided and when the IEP will begin.

« The Notice of Intent to Implement must include a
copy of the IEP.

« A parent, at any time after receiving the Notice of
Intent to Implement Special Education Programs
and Services, may use due process to appeal a dis-
trict’s decision.

—MDE: Quick Reference Guide

Parental Consent to Provide Programs and
Services

A parent has 10 calendar days after the date of receipt
of the Notice of FAPE to provide the district with writ-
ten consent to provide special education programs and
services.

» Adistrict may not provide initial special education
programs and services without parental consent.

« A parent may refuse consent to provide initial spe-
cial education programs and services.

e Implementation

A district provides the special education programs and
services that are in a child’s/student’s IEP. A district must
initiate the completed IEP as soon as possible, butin no
case later than 15 school days after the parent has re-
ceived the Notice of Intent to Implement Special Educa-
tion Programs and Services.

A N .
' ' Previous Enrollment Process
2N

Rule 340.1722e of The Michigan Administrative Rules for
Special Education requires that,

1) If a student who currently receives special educa-
tion programs or services enrolls in a new district,
then the new district shall do either of the follow-

ing:
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a) With the parent’s consent,immediately imple-
ment the student’s current IEP.

b) With the parent’s consent, immediately place
the student in an appropriate program or ser-
vice and convene an IEP Team meeting within
30 school days to develop an IEP.

2) If the parent does not provide consent for place-
ment, then the school district will implement the
student’s current IEP to the extent possible and an
IEP Team meeting shall be convened to develop a
new IEP as soon as possible, but not later than 30
school days.
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The Special Education Process: Timelines

@ What are the common timelines that all special education staff must adhere to?

@ See the following Michigan Department of Education table.

Step

Activity

Public Awareness

School districts must inform the public about available special
education programs and services and how to access those programs
and services. This is part of the district’s Child Find responsibility.

Timeline

Annually/Ongoing

Referral

A child suspected of having a disability is referred for special educ-
tion programs and services by contacting school district personnel.

Anytime

Parental Consent to Evaluate

A district must contact parents when a referral is received and
request parental consent to evaluate a child suspected of having a
disability.

Within 10 Calendar Days

Counted from the date the district
receives the referral

3,4

Evaluation

A Multidisciplinary Evaluation Team (MET) conducts the initial
evaluation.

Individualized Education Program (IEP)

The IEP TEam is convened to determine the eligibility and develop
the child’s IEP. The IEP is completed when the district makes its offer
of a Free Appropriate Public Education (FAPE) to the child’s parent.

Within 30 School Days*

Counted from the date the district
receives the Parental Consent to
Evaluate to the completion of the IEP
(the time to complete the Evaluation is
included in the 30 school days)

Notice to the Parent of Intent to Implement

The completed IEP is given to the district superintendent/designee.
The superintendent provides written notice to the parent about
where and when the district intends to implement the IEP.

Within 7 Calendar Days

Counted from the date the
superintendent/designee receives the IEP

Parental Consent for Provision of
Programs and Services

Parent consent is required before the district is allowed to provide the
special education programs and services that are in the IEP.

Within 10 Calendar Days

Counted from the date the parent
receives the Notice to Parent of Intent to
Implement

Implementation
The district implements the child’s IEP.

Within 15 School Days

Counted from the date of the Notice to
Parent of Intent to Implement

—MDE Quick Reference Guide

16 | Wayne RESA | Reference Guide: Public School Academies and Special Education Support




Developing an IEP: The Team

@
A

When developing an IEP, who should be con-
sidered?

Current IDEA requirements provide that |IEPs are
to be developed by a team whose membership
includes

« a parent or guardian of the child with a
disability

« one general education teacher of the
child

« one special education teacher/provider

» an administrative representative of the
PSA (LEA)

« individuals who caninterpret the instruc-
tional implications of evaluation results
and

« other individuals with knowledge and
expertise regarding the child and (as ap-
propriate) the child.

The IDEA does allow that a member of the IEP
Team shall not be required to attend an IEP
meeting, in whole or in part, if the parent of a
child with a disability and the local education-
al agency agree in writing (excusal must be
prior to the IEPT meeting date). The law also
allows for participation by conference call or
other electronic means (§ 300.328). Staff must
always remember to follow local district policy
and best practices when establishing IEPTs.
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Developing an IEP: The Elements

@ When developing an IEP, what areas must

team members address?

@ According to IDEA: all IEPs (Individualized Edu-

cation Programs) must include the following
elements:

« A statement of your child’s present levels of

educational performance, including the ways
in which his/her disability affects his involve-
ment and progress in the general education
curriculum. For preschool children, you would
consider whether the disability affects the child’s
participation in any activities that would be ap-
propriate.

A statement of measurable annual goals for
the child, including benchmarks or short-term
objectives. These must help the student to be in-
volved in and progress in the general curriculum,
as well as meet other educational needs that re-
sult from his/her disability.

A statement of the special education, related
services, and supplementary aids and services
to be provided to the child. This would include
program modifications or supports from school
personnel that will be provided for the child.

—To advance appropriately toward attaining
the annual goals,

—To be involved and progress in the general
curriculum and to participate in extracurricu-
lar and other nonacademic activities, and

— To be educated and participate with non-dis-
abled children in the general education set-
ting except for the time spent in special edu-
cational programs and services as specified in
the IEP.

« An explanation of the extent, if any, to which
the child will not participate with non-disabled
children in the general education class and in
extracurricular and other nonacademic activi-
ties.

« A description of any modifications for state-or
district-wide assessments that are needed in
order for the child to participate. If the team de-
termines that he/she will not participate in such
an assessment (or part of an assessment), a state-
ment of why that assessment is not appropriate
and how the child will be assessed.

« The projected date for the beginning of the
services and modifications, as well as their fre-
quency, location, and duration.

» Beginning at age 16, a transition plan must be
developed.

« Astatement of how the child’s progress toward
his/her annual goals will be measured and a
description of how the parent will be regularly
informed of the child’s progress toward annual
goals.

« Provide parents or guardian with the Notice of
Provision of Programs and Services (Notice of
FAPE).

Special Note: The IEP is not to be a curriculum for a
child with a disability, but a means to access the cur-
riculum in the natural learning environment which is
the general education setting.
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Developing an IEP: Amendments

@ What is the purpose of an amendment and
how can it be used to change an existing IEP?

@ The purpose of the Individualized Education
Program (IEP) amendment is to make changes
to a student’s IEP during the time itisin effect. In
accordance with §300.324a(4) of the Individuals
with Disabilities Education Act (IDEA),

the parent of the student with a disability and
the district may agree not to convene an IEP
team meeting for the purposes of making chang-
es, and instead develop a written document to
amend or modify the current IEP.

The regulation does not place restrictions on what as-
pects of the IEP can be amended pursuant to these
agreements.

However, some legal firms have in the past cau-
tioned districts to consider restricting such
amendments to simple/minor changes.

Exactly how cautious districts should be about holding
amendments to simple/minor changes, or exactly what
would and wouldn't constitute a simple/minor change,
is unclear. One firm has advised caution about using
amendments to make eligibility decisions or to make
programmatic changes that substantially affect the least
restrictive environment for the student. You must also
consider the impact the proposed changes would have
on the remaining contents within the IEP. Michigan De-
partment of Education (MDE) has stated that, although
an IEP can be amended for any reason agreed to by the
parent and the district, they recommend that an IEP
team meeting be convened and a new IEP developed
for any substantial or comprehensive changes. The fol-
lowing is a list of recommended acceptable and unac-
ceptable changes:

Acceptable Changes Include:

Adding, modifying, or deleting instructional goals
and objectives;

Modifying the amount of time in the current
program;

Adding, modifying, or deleting related services or
provisions related to supplementary aids and
services, assessment, or transportation.

Unacceptable Changes Include:

Determining or re-determining any special
education eligibility;

Changing the type of program;

Exiting the student from special education.

Several procedural matters should be kept in mind when
amending |EPs:

e The annual review date remains the same, i.e., the
amendment does not extend the 12 month re-
view period.

« Parents are afforded the same due process rights
for the amendment as they are afforded for the
IEP. Thus, they can make complaints regarding the
implementation of the amendment, or they could
even request a due process hearing contesting
the appropriateness of the amendment.

 Ifrequested, parents have the right to receive are-
vised copy of the IEP that incorporates the amend-
ments (§300.324a (6)). IDEA does not elaborate on
how to make such a revised copy.
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PSAs and their Supports from

Neighboring Districts

Ancillary Services: To Ask or Not to Ask.... That is the Question!

When is it appropriate for a PSA to request support for special education related services from its

neighboring Local Educational Agency (LEA)?

@ The following guidance will support the understanding of this issue:

Service

Speech and Language
Services

Incidence

for evaluations
or instructional
services

Guidance

Don’t Ask

This related service must be provided by your District.
You may either employ someone or contract for services.

Physical or
Occupational Therapy

If “Low Incidence”

Ask

Low Incidence programs are those funded by ACT 18 and serve
students identified with having a physical, visual, hearing, or
other health impairments (not relating to ADHD/ADD) and are
placed in a general educational setting.

Physical or
Occupational Therapy

If“High Incidence”

Don’t Ask

High Incidence programs serve students identified with having
ASD, specific learning, cognitive, and emotional, disabilities or
has other health impairments such as ADHD or ADD. This re-
lated service must be provided by your District. You may either
employ someone or contract for services.

Nursing Services
on Consultation

If “Low Incidence”

Don’t Ask

Nursing Services
for Direct Care

If“High Incidence”

Don’t Ask

This related service must be provided by your District. You may
either employ someone or contract for services.

Teacher Consultant

If “Low Incidence”

Ask—Consultation or evaluation purposes only

Low Incidence programs are those funded by ACT 18 and serve
students identified with having a physical, visual, hearing, or
other health impairments (not relating to ADHD/ADD) and are
placed in a general educational

setting.

Teacher Consultant

If“High Incidence”

Don’t Ask

This related service must be provided by your District.
You may either employ someone or contract for services.
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Neighboring Districts Supporting
Ancillary Services

Note: ALL related services are designed for county resident students. See the illustrustion below to under-
stand who to contact by location:

HI Outreach Services
(Total Communication)

Dearborn

POHI Outreach Services

PSAs Located in the
Downriver/Dearborn
Region

Lincoln Park VI Outreach Services

POHI Outreach Services

HI Outreach Services
(Auditory-Oral)

Trenton

HI Outreach Services
(Communication)

PSAs Located in the
Eastern Region

VI Outreach Services

POHI Outreach Services

VI Outreach Services

Livonia

PSAs Located ip the Redford Union
Western Region

Wayne-Westland

HI Outreach Services
(Auditory-Oral)

POHI Outreach Services
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Transportation and a PSA’s Responsibility

@ What is the PSA’s responsibility for transpor-
tation for students with disabilities?

If your PSA provides transportation to and
from school or financial support for field
trips, vocational programs, or mileage re-
imbursement for nondisabled students,
then you need to do the same for students
with disabilities. If you do not provide this
support in general, then you typically do not
need to provide it to students with disabili-
ties. However, if the PSA’'s IEP team identifies
transportation as a related service on a child’s

IEP then your school will need to arrange for transporta-
tion services or ensure that a responsible entity does so.
As your IEP team considers a student’s need for trans-
portation, it is critical that team members understand
the difference between a student’s need for transpor-
tation to get to school (common for all students) and a
student’s need as a result of a disability (which results in
the need for a related service).

Your PSA is responsible to provide this related service so
it can be contracted or arrange for the family to trans-
port the child to and from school or the location of the
special services and receive reimbursement.

—MDE Office of School Improvement Operator Primer:
Special Education in PSAs
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The Least Restrictive Environment (LRE)

@ What is LRE and why must students with
disabilities be placed in general education
classes?

@ Since 1975, the Individuals with Disabili-
ties Education Act (IDEA) have required
that students with disabilities be educated
in the least restrictive environment (LRE).

The least restrictive environment is typically
taken to mean that, to the maximum extent pos-
sible, all students with disabilities are educated
with children who are not disabled in the school
they would normally attend if not disabled.

Further, interpretation of LRE states that special
classes, separate schooling, or other removal
of children with disabilities from the regular
educational environment occurs only when the
nature or severity of the disability is such that
education in regular classes with the use of sup-
plementary aids and services cannot be achieved
satisfactorily.

However, neither the 2004 reauthorization of IDEA nor
the 2008 publication of Michigan’s Administrative Rules
for Special Education, provide definitions of the least
restrictive environment. The Michigan State Board of
Education does offer the following suggested process in
determining LRE:

1. The student’s specific educational needs (cogni-
tive, affective, and psychomotor) are identified
and discussed by the IEPT.

2. The specific special education and related services
necessary to address the student’s needs are dis-
cussed, identified, and determined by the IEPT.

3. The IEPT should give first consideration to the
appropriateness of placement in the general
education environment with modifications and
supports. The full continuum of services will be
considered without regard to current availability.

4, The extent to which the student will not partici-
pate in general education programs is determined
by the IEPT.

5. In selecting the LRE, consideration is given to any
potential harmful effects on the student or on the
quality of services that he/she needs.

In summary, when determining the student’s appropri-
ate LRE, a PSA must consider the following factors:

« the educational benefits of integrated settings
versus segregated settings,

« the nonacademic benefits (primarily social inter-
action with non-disabled peers),

« the effect the student with a disability can have
on the teacher and his or her peers,

« the cost of supplementary services that will be re-
quired for that student to stay in the integrated
setting.

*LRE decisions may not be based solely on factors such
as: the category of disability, the severity of the dis-
ability, the configuration of the delivery system, avail-
ability of educational or related services, availability
of space, or administrative convenience.

Wayne RESA | Reference Guide: Public School Academies and Special Education Support | 23




The Least Restrictive Environment: The Appropriate
Environment for Students

The passage of the No Child Left behind Act (NCLB) has
created a great concern nationally and locally for general
and special education teachers. The major issue is inclu-
sion of students with disabilities into general education.
In response to NCLB, school systems are mandating the
placement of students with disabilities in general educa-

III

tion classrooms on a full-time basis. The “ideal” model of
learning is the general education classroom. The scope
and depth of experiences found in the general educa-
tion classroom cannot be duplicated and should not be
sacrificed for NCLB compliance. This requires full imple-
mentation of instructional and behavioral interventions,
accommodations, modifications, and co-teaching op-

tions.

—Detroit Public School Committee Work:
Paul Chrustowski, Ph.D.,
Lois Vaughan-Hussain, & Cheryl Lang, 2008)

See Attachments for enlarged diagram (pg. 69).

Least Restrictive Environment (LRE)
A Continuum of Services

Regular Education
with Support

Resource Programs

Basic Classroom

Special Education Schools

Hospital and/or Homebound

Regular Education

Resource Support

Self-Contained

Center-Based

Home
bound
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Case Load/Class Size Requirements

@ What are the current Wayne County caseload and class size requirements for special education?

@ The following Wayne RESA chart includes Approved Permanent Waivers as of July 2007

Position/Program Class Size Requirement

Teacher Consultant 30 students total caseload

Elementary: No more than
23 students total caseload
15 students at one time

Resource Program
Secondary: No more than

23 students total caseload
15 students at one time

Speech and Language 60 students total caseload

Not more than an average of 13 students per class period
Departmentalized Programs per instructional day, with no more than
15 students being served at one time

Elementary: No more than
18 students total caseload
15 students at one time

Assignment of an aide when the program has 12 or more
students in the classroom at one time

Mild Cognitive Impairments and
Learning Disabilities (Classrooms) Secondary: No more than
18 students total caseload
15 students at one time

Assignment of an aide when the program has 12 or more
students in the classroom at one time, except when the teacher
is involved in a departmentalized program.

Note: Being over caseload allowance does not constitute being closed for enrollment! If you are over in caseload
numbers, refer to your district’s policies and procedures for contracting services or hiring personnel.
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Organizing a Resource Program in Your PSA

&
A

What are some factors that a PSA must con-
sider when creating a new resource program?

Consultation and collaboration between spe-
cial and general education teachers are the
strongest features of the resource program. The
resource program should provide optimal
academic, social and behavioral supports
that are necessary for successful education-
al experiences for both disabled and non-
disabled students by offering instructional
and behavioral supports that increase the
productivity of the general educational set-
ting. In order to address the various needs of
students with disabilities and the instructional
concerns of their general education teachers,
the resource program should incorporate and
offer the following daily components:

« consultation to students, parents, and staff,
o tutoring,

» co-teaching in the general education
environment, and

» direct/supportive instruction services that
may be designed in a resource lab/classroom.

The resource program is “A Service Not a Place.” It is
important to establish with parents, students, and gen-
eral education staff that special educational services
and supports will be delivered in the natural learning
environment and the option to “pull” the student out is
limited to direct instruction where separation is needed.
Through these services, the resource (special educa-
tion) teacher delivers an array of supports designed to
increase academic achievement for students with an IEP
requiring modifications for success in the general edu-
cation curriculum.

“A Service Not a Place”...

is
... the resource
teacher modifying
the instruction and
developing supplemen-
tary materials needed
in general education.
Materials may consist
of study guides, charts,
vocabulary builders, etc.

The Resource Program

is NOT

... a detention center or
the “designated” place
for crisis intervention.

...a direct instruction
environment, where
remedial assistance
and tutorial services are
provided.

... a setting that replaces
the “natural” learning
atmosphere of the
general education
classroom.

...a shared commitment
with general educa-
tion staff to ensure a
student’s academic
success.

—Detroit Public Schools:

High School Teacher’s Handbook
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Suggestions for Organization:

1.

2.

10.

11.

12.

Develop learning centers.

Have textbooks on tape when possible. (use as-
sistive technology supports when appropriate)

Post rules/norms of the resource center.
Display posters of test taking strategies.

Establish areas for direct and small group in-
struction.

Organize and develop attractive, meaningful
bulletin boards that relate to each core-content
area.

Organize and arrange materials for easy student
access.

Provide supplementary materials to support
your student’s success in their assigned class-
rooms.

Maintain a log of your caseload’s school records
that include, but not limited to attendance,
grades, and PTA conferences.

Have copies of current textbooks, teacher man-
uals, pacing charts, and class syllabi for each
core subject.

Create a routine contacting system (including
oral and written) with parents to update them
on their child’s progress.

Document, Document, Document EVERY-
THING.

Suggestions for the Selection of Instructional
Materials during Direct and Tutorial Times

1.

2.

Utilize general education materials

Utilize supplementary materials related to the
curriculum that supports individual student
needs and IEP goals and objectives

Utilize best practices of effective instructional
planning and differentiating the curriculum

Suggestions for Time Management

1.
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All special education resource program teachers
should post a copy of their daily schedules on
the resource room door and in the classrooms.
Schedules should include a combination of the
following:

a. Consultation and observation times
b. Direct Instructional time
c. Assessment

d. Co-teaching/Collaboration with general edu-
cation peers that support “the delivery of ser-
vices” for student success

e. Tutoring

All special education resource program teachers
should have a copy of their students’ academic
schedules which may include the following:

a. Ancillary services

b. Resource support time for tutoring and direct
services

c. General education course title with teacher’s
name, room numbers, best time to “push in’,
and collaborate
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Quick Tips for Scheduling Students into General
Education Classes

Procedures for scheduling student programs may vary
within a particular school or district. It may be the re-
sponsibility of the building level administrator and/or
counselor. In either case, the resource program teacher
should provide input with factual data regarding their
caseload needs that is vital to the determination of the
appropriate class schedule. Remember that appropriate
scheduling needs to be in compliance with a student’s
IEP recommended hours of programming and services.
Scheduling students with IEPs should be done during
the regular scheduling cycle. By doing so, the district will
ensure appropriate placement and services.

Note: Please refer to the appendix section for addi-
tional forms that can support your collaboration and
consultation with students, parents, and general edu-
cation staff.

On-Going Student Monitoring

Regular informal and formal monitoring of the stu-
dent’s progress in general education is the respon-
sibility of ALL special education teachers and these
supports may go beyond the IEP recommendations.
Formal monitoring should be documented at least four
times per semester. Documentation may take the form
of test scores, social/behavioral charts, and/or academic
review reports. It is also highly recommended that all
special education resource program staff send a prog-
ress report to all general education staff for comments
on each student’s academic status.

Communication/Consultation with Students, Staff,
and Parents

1. Establish regular communication with students
and parents to maintain transparency with re-
gards to student progress and needs.

2. Provide information about the resource support
program to ALL building staff, students, and
parents.

3. Consult with general education teachers that
support your caseloads. When consulting with
general education peers, focus on appropriate
accommodations, modifications, and instruc-
tional strategies that sustain success for all stu-
dents.
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Understanding Students with Disabilities

@ What are some common characteristics of stu-
dents with disabilities that are important to
know?

@ According to federal law, students who are
identified as having a disability and thus require
special accommodations and services may be
classified in one or more of thirteen categories.
These include

autism, deafness, deaf-blindness, emotional
impairment, hearing impairment, learning
disability, cognitive impairment, multiple dis-
abilities, physical impairment, other health-
impairment, speech or language impairment,
traumatic brain-injury, and visual impairment
including blindness.

In order for these students to receive the best education
possible, it is essential that general education teach-
ers understand these various disabilities and become
knowledgeable on how these students learn best. The
role of the special education teacher/provider is crucial
in supporting ALL STAFF that come in contact with stu-
dents with disabilities. The following selected disabili-
ties are frequently encountered categories in districts.
The subsequent information is some common charac-
teristics, instructional, and behavioral strategies. Please
note that these are just selected samples from a myriad
of characteristics and academic supports that can be
used to define and support students with disabilities in
the least restrictive environment. In addition to the fol-
lowing suggestive strategies presented, please refer to
www.resa.net for a list of additional appropriate IEP ac-
commodations and modifications.

—McLaughlin, Margaret 2009
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https://www.resa.net

The Student with a Specific Learning Disability

A learning disability is a neurological disorder that affects one or more of the basic psychological processes
involved in understanding or in using spoken or written language.

Disability Manifestation

Common Characteristics
and Behavior

Strategies

The disability may manifest
itself in an imperfect ability:

« Listening/Reading
Comprehension

» Oral Expression
o Written Expression
« Basic Reading Skills

« Math Calculations/
Reasoning

« Reading Fluncey

Disorganized and frustrated
in new learning situations

Overwhelmed in new situa-
tions or when new content is
presented

Difficulty structuring work
time

Trouble following directions
Easily distracted
Poor social decisions

Unclear about connection
between effort and success

Difficulty with pencil and
paper task

Break learning into small
steps.

Probe to determine if the
student is understanding.

Provide regular quality
feedback.

Use diagrams, graphics and
pictures to support your
words.

Provide independent
practice.

Model what you want
students to do.

Provide prompts of
strategies to use.

Engage students in
process-type questions

like “how is that strategy
working and/or where else
might you apply it?” (during
direct instruction time).

Teach study skills,
note-taking strategies, or
organizational techniques.

Use adaptive equipment if
appropriate (books on tape,
laptop computers, etc.).
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The Student with a Cognitive Impairment

Students with a cognitive impairment may demonstrate problems with the ability to think and learn. Stu-
dents will often have trouble with such school subjects as math and reading. A cognitive impairment also
affects how a student will functions in life skills, such as, remembering personal information and grooming.
Students with this impairment may have significant limitations in adaptive behaviors. A cognitive impairment
comes in different forms—mild, moderate, severe and profound. These degrees of a cognitive impairment are
measured by a child’s IQ number. A child with a mild cognitive impairment has a higher IQ and can learn more
quickly than a child with a severe cognitive impairment.

Common Characteristics and Behavior Strategies
o Learn at slower rate » Provide simple instructions
« Difficulty structuring work time « Sequence slowly, using examples
« Learning may plateau for a period of time » Use lots of visual tools
« Easily distracted/reduced attention span » Speak clearly and turn so the students can

. . see your face
» Poor problem-solving strategies

o Allow time to process requests and allow
students time to ask questions

» Use adaptive equipment if appropriate
(books on tape, laptop computers, etc.)

« Breaklearning into small steps

o Probe to determine if the student is
understanding
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The Student with a Physical and/or other Health Impairment

Students with a physical disability will have an impairment that adversely affects educational performance.
There is a diverse range of disabilities in this category including such conditions as cerebral palsy, spina bifida,
amputations or limb absences, and muscular dystrophy. The term “Other Health Impairment”refers to a variety
of health problems that dictate the need for special medical or educational services. Health impairments in-
clude convulsive disorders, cystic fibrosis, heart disease, sickle cell disease, hemophilia, asthma, rheumatic fe-
ver, cancer, AIDS, or any other chronic or acute health problem that limits strength, vitality, or alertness and
adversely affects the student’s educational development. Both must be support by a medical professional.

Common Characteristics and Behavior

Strategies

« May use assistive devices for mobility
« May need assistance with basic needs

« May need additional time to travel around
the building

« May need to see a nurse on a regular basis
« May be on grade level or above

« May have additional learning issues

If necessary, arrange for a room change before
the term begins. Special seating arrangements
may be necessary to meet student needs. Stu-
dents may require special chairs, lowered tables
on which to write, or spaces for wheelchairs.

If possible, try not to seat students using wheel-
chairs in the back row. Move a desk or rearrange
seating at a table so the student is part of regular
classroom seating.

Students with upper body weakness may not be
able to raise their hands to participate in class
discussion. Establish eye contact with the stu-
dents and call on them when they indicate that
they wish to contribute.

Make arrangements early for field trips and en-
sure that accommodations will be in place on the
given day (e.g., transportation, site accessibility).

Make sure accommodations are in place for in-
class written work (e.g., allowing the student to
use a scribe, to use adaptive computer technol-
ogy, or to complete the assignment outside of
class).
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The Student with a Visual Impairment

Visual impairment including blindness means impairment in vision that, even with correction, adversely af-
fects a child’s educational performance. The terms partially sighted, low vision, legally blind, and totally blind
are used in the educational context to describe students with visual impairments. They are defined as fol-
lows:

» “Partially sighted” indicates some type of visual problem has resulted in a need for special
education.

» “Low vision” generally refers to a severe visual impairment, not necessarily limited to distance vision.
Low vision applies to all individuals with sight who are unable to read the newspaper at a normal view-
ing distance, even with the aid of eyeglasses or contact lenses. They use a combination of vision and
other senses to learn, although they may require adaptations in lighting or the size of print, and, some-
times, Braille.

» “Legally blind” indicates that a person has less than 20/200 vision in the better eye or a very limited
field of vision (20 degrees at its widest point).

» “Totally blind” students learn via Braille or other non-visual media.

Visual impairment is the consequence of a functional loss of vision, rather than the eye disorder itself. Eye dis-
orders which can lead to visual impairments can include retinal degeneration, albinism, cataracts, glaucoma,
and other muscular problems that result in visual disturbances, corneal disorders, diabetic retinopathy, con-
genital disorders, and infection. These diagnoses require medical documentation and must meet state visual
requirements.

Common Characteristics and Behavior

« Speak to the class upon entering and leaving the room or site
« Call the student with vision impairment by name if you want his/her attention
« Seat the student away from glaring lights (e.g. by the window) and preferably in front of the class

» Use descriptive words such as straight, forward, left, etc. in relation to the student’s body orientation.
Be specific in directions and avoid the use of vague terms with unusable information, such as “over there’,
“here”, “this", etc.

« Describe, in detail, pertinent visual occurrences of the learning activities

» Describe and tactually familiarize the student to the classroom, laboratory, equipment, supplies, materials,
field sites, etc.

—Continued next page
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The Student with a Visual Impairment—continued

Strategies

» Give verbal notice of room changes, special meetings, or assignments.
« Offer to read written information for a person with a visual impairment, when appropriate.
» Order the appropriate text books for the students in their preferred medium.

« |dentify yourself by name; don't assume that the student who is visually impaired will recognize you by
your voice even though you have met before.

« If you are asked to guide a student with a visual impairment, identify yourself, offer your services and, if
accepted, offer your arm to the student’s hand. Tell the student when he/she has to step up or step down.
Let him/her know if the door is to the left or right, and warn of possible hazards.

« Orally, let the student know if you need to move or leave or need to end a conversation

« Ifastudent with a visual impairment is in class, routinely check the instructional environment to be sure it
is adequate and ready for use.

«  When communicating with a student who has vision impairment, always identify yourself and others who
are present.

« Do not pet or touch a guide dog. Guide dogs are working animals. It can be hazardous for the visually
impaired person if the dog is distracted.

« Be understanding of the slight noise made by a portable translator.

« Also use an auditory or tactile signal where a visual signal is normally used.
» Itis not necessary to speak loudly to people with visual impairments.

« Always notify changes of class schedule in advance.

« May need to use a cane for travel.

« May need additional training to travel around the building.

« May use audio and Braille equipment for written materials. Don't assume that it's a tool or music
equipment.

« May need verbal clues for directions.
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The Student that is Deaf or Hard of Hearing

A student that is deaf or hard of hearing may have a lack of ability to hear sound and/or discern clarity. This
disability may range from a slight hearing loss to profound deafness. Hearing impairments can result in
communication and behavior concerns in the regular education environment.

Common Characteristics and Behavior Strategies
Depending on the level of the hearing loss, the stu- ENVIRONMENT
dent may display characteristics like the learning « Provide the audience with a clear and direct
disabled student. view of your mouth and face.
« May or may not wear hearing aids « Speak from a well-lighted area of the room.
« Language or speech reading may be used to » Reduce background noise by turning off slide
communicate projectors or other types of apparatus when not
in use.

« Reading and writing skills may or may not
reflect expected ability « Speak clearly and naturally and at your normal

- . pace, unless you are asked to slow down.
« May have some social interaction concerns

« For those with mustaches, trim so the lips show
« May talk too loudly or softly clearly P

« Interrupt others actions incorrectly

« May unintentionally make noises INTERPRETERS

« Sign language interpreters are certified profes-
sionals who use American Sign Language or

« May have a sign language interpreter Signed English to interpret spoken English for

people who are deaf or hard of hearing.

« May use physical contact to communicate

« Ifasignlanguage interpreter is used, introduce
yourself to the interpreter and go over technical
and specialized vocabulary before beginning
presentations.

» Interpreters at conference presentations should
stand on one side of the platform at the front of
the room, even with extra lighting if needed, in
order to be clearly seen from anywhere in the
audience.

» When replying to a query from a hearing
impaired individual using an interpreter, speak
to the hearing impaired person, NOT to the
interpreter.

—Continued next page
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The Student that is Deaf or Hard of Hearing—continued

Strategies—continued

CAPTIONING

« Captioning is the on screen text display of spo-
ken words or sounds that are part of a video or
film presentation. Captioners are usually trained
as stenographers and use special software to
add captions to a previously produced video.

 Video or film production services can also in-
clude captions as part of your original
production.

« If showing a videotape, have it captioned.
(Open captions are preferred for this purpose as
closed captions can be seen only with the use
of a decoder.) If there is a script or transcription
already available, this will make the captioner’s
job easier.

« If captioning is not feasible, arrange for an
interpreter to sign the audio portion of the tape.
If possible, make the tape available to the inter-
preter a day, or so, before your presentation.

AUDITORY MATERIALS

» Audiotapes, videotapes, and other auditory
materials can be translated into print format to
make them accessible to people who are deaf
or hard-of-hearing. When transcribing video, be
sure to mention any sounds and actions that
may occur independent of the spoken text, and
indicate settings or changes of scene as well. To
find a transcriber, look in the Yellow Pages under
“Transcribing Services.”

« Ifavailable, use Assistive Learning Devices.
These devices consist of a transmitter that sends
electronically enhanced sound to receivers
worn by individuals who are hard-of-hearing.
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The Student with an Emotional Impairment

Emotional impairment shall be determined through manifestation of behavioral problems primarily in the
affective domain, over an extended period of time, which adversely affects the student’s education.

Common Characteristics and Behavior Strategies
Students in this category have: « Avoid confrontations and power struggles.
« Poor social judgment and interpersonal skills « Provide an appropriate peer role model.
« Inability to build or maintain satisfactory « Develop a system or code that will let the
interpersonal relationships within the school student know when behavior is not appropriate.

environment « Arrange a designated safe place that student

« Inappropriate types of behavior or feelings cango to.

nder normal circumstan . . .
under normal circumstances o Develop a behavior intervention plan that is

« Tendency to develop physical symptoms or realistic and easily applied.
fears associated with personal or school

o Provide immediate reinforcers and feedback.
problems.
« Emotional, not cognitive impairment

« Behavior impacts their attention to cognition
but does not impede learning

« May also range from low to high extreme
behavior

« Misinterpreting feelings of others

» Impulsivity—acting before thinking

« Anxiety and depression

» Learned helplessness and low self esteem

o Oppositional and disrespectful behavior
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The Student with Autism Spectrum Disorder

Some children on the spectrum are very severely affected in most or all domains of functioning, while oth-
ers are only mildly affected. There is considerable overlap of the conditions along the spectrum, meaning that
children with different diagnoses may share many characteristics. On the other hand, two children with the
same diagnosis may be affected in markedly different ways.

“There is no single behavior that is always typical of autism and no behavior that would automatically exclude
an individual child from a diagnosis of autism.”

—National Research Council, 2001

Common Characteristics and Behavior Strategies
« Impaired social relationships « Use consistent classroom routines.
« Communication and language deficits « Give visual instructions, rules and use visual

. T classroom schedules.
« Unusual responsiveness to sensory stimuli

« Watch for signs of high anxiety or difficulties a

* Uneven skill development student may be having with sensory and

« Insistence on sameness and perseveration emotional overload, and other signs of stress.
o Visual learners « For younger students, give students a visual
_ ) ) ) menu of appropriate behaviors to use when
« Concrete thinkers: literal interpretations they become agitated or overwhelmed and
« Engage in ritualistic routines and repetitive ff"' older stusjents, give clear written expecta-
behaviors tions for their work assignments, procedures
for completing the task, and a rubric or written
« Difficulty reasoning and making conclusions guidelines to evaluate their finished product to

. . ensure success.
« Excessive focus on details

o Understand the need for transition time and
plan for it.

« Structure the presentation of worksheets.
Highlight directions, number the steps to com-
plete harder tasks, and give an example of the
completed task to help students transition to
and from a work assignment.

« Explain clearly the purpose of all work assign-
ments, presentations, multimedia materials, or
other learning tasks.

« Use special interests as motivators to help
students engage in new and/or difficult
materials.
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The Student with a Speech or Language Impairment

Students with speech and language impairments refer to problems in communication and related areas
such as oral motor function. These problems range from simple sound substitutions to the inability to under-
stand or use language or use the oral-motor mechanism for functional speech.

Common Characteristics and Behavior Strategies

« Mispronouncing syllables or whole words » Work closely with the teacher of the speech
and language impaired (TSLI) to incorporate
student learned techniques within the
« Voice disorder, including abnormal pits, classroom setting.

loudness or voice quality

« Receptive and/or expressive language disorders

» Minimize the pressure to perform verbally and
« Fluency disorder, pauses, hesitations, repetitions reduce student’s anxiety.

« Dysfluency « Use nonverbal listening skills such as eye

) ) ) contact and facial expressions.
« Impaired articulation

+ Let the student finish talking.
o Reluctance to speak

o Don't finish the student’s sentences.

« Do not allow other students to make fun of the
student.

» Provide positive feedback for all communication
efforts.
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Discipline and Students with Disabilities:

The Clock Is Ticking

@ What factors must a PSA consider when disci-
plining students with disabilities?

It is important to remember certain rules and
limitations when disciplining students with
disabilities. Generally, a student with a dis-
ability cannot be suspended from school for
more than 10 school days if the misconduct
was caused by or was related to a known dis-
ability. If the misconduct in question includes
bringing a weapon or drugs to school, inflicting
serious bodily harm, or if the student poses a
danger to him/herself or others, then different
rules will apply when removing a student with a
disability from school. (34 CFR 300.121(d)(1))

Before suspending a pupil for more than 10 days, the
district must comply with the IDEA safeguards and/
or Section 504. In Honig v Doe, 484 US 305 (1988), the
United States Supreme Court held that a suspension of
more than 10 days was a “change in placement” thus
not permissible for pupils with disabilities implement-
ing a need for districts to proceed with an IEP process.

—John Norlin, 2007

For additional support with understanding
suspensions and expulsions refer to Wayne RESA’s
website.

@ What are the different levels of disciplinary actions in Michigan?

@ There are three disciplinary action levels, short-term, long-term, and permanent expulsion. The following is a
brief description of each level as defined by Michigan Department Education. [MCL 380.1309]

Short-Term Suspension

Long-Term Suspension

Permanent Expulsion

A short-term suspension may be
ten (10) consecutive days or less.

A local board of education may
authorize or order the suspension
or expulsion from school for a pu-
pil guilty of a“gross misdemeanor”

P . . " « weapons
or“persistent disobedience” for a P
period up to 180 days. « arson

- verbal assaults and « criminal sexual conduct

bomb threats

+ physical assault—
pupil to pupil

A district, or the district’s designee,
is required to permanently expel a
pupil from the district for

« physical assault to an
employee, volunteer, or a
person contracted by the
school district
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Manifestation Determination Review

@ What is a Manifestation Determination Review (MDR)?

@ The Manifestation Determination Review (MDR) is a meeting which must take place within 10 days of
a behavior infraction that would cause a student to be removed from his/her current placement in a
public school for more than 10 days. That includes a suspension of more than 10 days. It is held to deter-
mine if the behavior is due to the child’s disability, whether the district has sufficiently addressed the issue,
and whether an alternate placement may be appropriate for a child (with the agreement of the parents.) The
MDR is conducted by a school district representative, the parent, and relevant members of the Individualized
Education Program (IEP) team, as determined by the district. Participants should document their attendance
at the MDR meeting. If a parent is invited and does not attend, the MDR may proceed and district should
document their attempts to invite the parent. (Refer to the change of placement chart on page 44.)

Note: In some situations, the outcome of the MDR may result in a change of placement for the student, which
would require an IEP team meeting. Therefore, it may be more expeditious in some situations to combine the
MDR with an IEP team meeting. When holding an IEP team meeting under this circumstance, the parent must be
informed via the invitation to meeting that the purpose of the IEP meeting is to consider a change of placement.
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Manifestation Determination Review—continued

@ What are some factors to remember in regards to MDRs?

During the MDR, the team must consider two important factors when determining the discipline and
educational supports for a student with a disability:

« If the misconduct in question was caused by or had a direct relationship to the child’s disability.
OR

 If the conduct in question was the direct result of the district’s failure to implement the IEP.

—MDE: Quick Reference Guidance-Suspension and Expulsion

(See Wayne RESA'’s website for resources on Positive Behavior Systems and Discipline Logs)

@ Part a: what are the “special circumstances for students with a disability?

IDEA allows for different procedures for a student with a disability who while at school on school premises,
or at a school function: (Special Circumstances: §300.530 (g)):

1. Carries a weapon or possesses a weapon.
2. Knowingly possesses/uses illegal drugs or sells/solicits the sale of controlled substance.

3. Inflicts serious bodily injury upon another person.
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@ Part b: are the disciplinary procedures different for students with a disability in these Special

Circumstances?

@ Yes, the following must be adhered to per MDE’s recommendations:

A. The District must:

1. Provide general education protections.

2. Invoke procedures specific to students with a disability.

» Provide parent with Special Education Procedural Safeguards.

» School personnel determine a change of placement to a 45 school day Interim Alternative Educational

Placement (IAES).

» Conduct an MDR within 10 days of first day of decision to change the placement (see MDR process).

« District convenes an IEP team meeting to determine the appropriate setting for the IAES.

B. Manifestation Determination Review team makes a decision:

THE BEHAVIOR

IS a manifestation of disability...

The behavior was found to be a manifestation
of the student’s disability by the MDR team. The
district must immediately initiate or review/re-
vise an existing FBA/BIP. The district may decide
that the student returns to the placement prior
to the removal, or the student may remain in the
IAES for the remainder of the 45 school days. Af-
ter the 45 school days, the student with a disabil-
ity returns to the school in the placement prior
to the removal or a new placement agreed by
IEPT members (including the parent).
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IS NOT a manifestation of disability...

The district follows general education discipline
procedures, and follows the procedures for a
change of placement. The district must imme-
diately initiate, as appropriate behavioral inter-
vention services and modifications designed to
address the behavior violation so that it does not
recur, or review an existing FBA/BIP to address
the behavior. District may impose discipline for
as long as they would for a student without dis-
abilities and the District must provide services
for the length of the discipline removal.




Manifestation Determination Review—continued

If there is a pattern
(change of placement):

« Conduct an MDR within 10 school days of decision to change place-
ment. (It is possible that a student returns to school before the MDR

is held.
+ Provide FAPE on the 11th day.

IS a manifestation

« Terminate general disciplinary
removals; student immediately
returns to school (unless other
placement agreed to by parent)

« Immediately initiate an FBA/BIP
or review an existing FBA/BIP to
address the behavior

« District takes immediate steps
to remedy an deficiencies in the
implementation of the current
IEP

IS NOT a manifestation

- District may use general disci-
pline procedures and provide
FAPE on the 11th day

« Setting and services are deter-
mined by the |EP team

+ Immediately initiate an FBA/BIP
to address the behavior

If there is no pattern
(no change of placement):

No requirement to hold MDR.
Student receives general educa-
tion discipline as if no change in
placement.

+ Provide FAPE on 11th day,
setting and services are deter-
mined by school personnel in
consultation with at least one of
the child’s teachers.

Student immediately returns to
previous placement or other place-
ment determined by the IEP team.

Student returns to previous
placement on the 13th day.

Student returns to previous
placement on the 13th day.

Special Note: Please refer to Wayne RESA’s website for current information on suspension and expulsions,
Behav-ioral Intervention Guidelines, Positive Behavioral Supports, and special education forms relating to

manifesta-tion determination.
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Ensuring FAPE in an Interim Alternative
Educational Placement

@
A

What is an Interim Alternative Educational
Placement (IAES)?

An IAES is where the district places a student
with a disability for instructional purposes
when it is decided to remove the student from
his/her placement for disciplinary reasons.

@
A

What are examples of providing FAPE in an In-
terim Alternative Educational Placement?

An IAES is appropriate if it continues to provide
FAPE, the IEP is implemented per the MDR re-
quirements, the general education curriculum
is offered, and related services are given, and in-
tervene on behavioral concerns. The following
are some examples of appropriate IAES (and
can be a combination of):

A classroom in an alternative setting designated
for students with disabilities during suspension
where their educational and IEP goals could be
met on an individual basis. The number of hours
per day may be adjusted based on the educa-
tional needs of the students. Fed. Reg. p. 46722
(2006)

A home-based program may be appropriate for
some students and may be considered on a case
by case basis. The number of hours would be
based on the student’s educational needs. The
student would not be considered a homebound
student and should not be coded that way for
student attendance purposes.

A teacher may meet students at an off-site loca-
tion such as a public library or at the district ad-
ministrative offices. The number of hours would
be based on the student’s educational needs.

For a student receiving weekly speech services
with goals related to social language in the work-
place, the IEP team may determine that a monthly
consultation by the speech and language pathol-
ogist is appropriate since the student is suspend-
ed from his or her work place experience.
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Counting Removals

@ What is meant by “removal” from school for students with disabilities?

@ The term “removal” refers to removing a student with a disability from instruction for disciplinary reasons
without the opportunity to continue to progress in the general education curriculum, continue to receive
services specified on the student’s IEP, and to continue participation with nondisabled students to the extent
they would have in their current placement. (FED. REG. p. 46715)

@ How must a PSA count the removal of students @ What is a “pattern of removals” that consti-
with disabilities? tutes a change of placement?

@ When removing students with disabilities from @ The student has been subjected to a series of

school consider the following: removals that constitute a pattern if there are:
» All removals must be consistent with general edu- 1. Aseries of removals that total more than 10 school
cation removals daysin a year.
» In-school suspensions will not count, if student: 2. A recurrence of substantially similar behavior in a

] ) series of removals subject to discipline.
a. was afforded opportunity to appropriately

participate in general education curriculum; 3. Additional Factors to consider:

b. receives services specified in IEP; » Length of each removal

) ) ] ) (e.g., a two day suspension)
c. written into a behavior plan that is part of the

student’s IEP; o Total time removed

(e.g., five days removed this year)
d. can participate with non-disabled peers to

the extent they would in their IEP » Proximity of removals to each other

) (e.g., removals are one week apart)
« Partial day removals count as a full day removal.

4. A change of placement occurs once that pattern
of removals infers in the delivery of special educa-
tion programs and services.

« Special transportation suspensions count if trans-
portation is in the IEP and the district does not
provide transportation in some other way. Parent
may also agree to transport student without dis-
trict’s support.

» Regular bus suspensions don’t count, but check to
see whether additional support is needed to ad-
dress the bus behaviors.
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Transition Quick Tips:

@ On the IEP there is a section for transition, what is transition planning?

@ Transition planning is a process used to assist the student with a disability in moving from the school into
adult life. It is a cooperative effort between the school, the student, family and community agencies.
Re-quired transition planning for all students with a disability begins at the age of 16.

@ What is transition planning for secondary students with an IEP and how does it relate to high school
completion?

@ Transition services are intended to be a coordinated set of activities, provided to the student by the
school and sometimes other agencies, to promote successful movement from high school to adult life.
The transition process prepares students for adult life by focusing on the areas of post-secondary education,
employment, community participation, and independent living skills. IDEA 2004 adds a new requirement
that transition services be based on the student’s strengths, as well as their preferences and interests.
The addition of “strengths” makes it clear that the development of transition goals should focus on and build
upon what the student can do—not focus entirely on what the student can't do. IDEA 2004 states that IEP
Teams must now include transition planning in the first IEP that will be in effect when the child turns 16 years
of age. As such, determining transition services is a task for all [EP team members, including the student,
teachers, and parents. Genuine student and parent participation—active involvement in and contribution
to the planning process—is critical to achieving good transition results IDEA 2004 dramatically expands the
requirements for transition planning from merely a statement of needed transition services to:

1. Development of appropriate measurable postsecondary goals based upon age-appropriate transi-
tion assessments related to training, education, employment, and, where appropriate, indepen-
dent living skills. These goals should reflect the student’s strengths, preferences, and interests. In
determining such goals, the IEP team (including the student) must determine what instruction and edu-
cational experiences will help prepare the student for a successful transition from secondary education to
post-secondary life. Age-appropriate transition assessments might include such things as interest inven-
tories and other assessment tools that can help identify an individual’s special talents.

2. Development of a statement of the transition services (including courses of study) needed to assist
the student in reaching those goals. The statement of transition services should relate directly to the
student’s postsecondary goals.
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Continuous Improvement and
Monitoring System (CIMS)

@ What is CIMs?

@ The Continuous Improvement and Monitoring System (CIMS) is the system used by the state to promote
positive outcomes and ensure compliance with the Individuals with Disabilities Education Act (IDEA) of 2004
and the Michigan Administrative Rules for Special Education. CIMS was designed to help districts analyze
and interpret data and keep track of all monitoring activities in a single location. CIMS reflects the pri-
orities of the IDEA 2004 and the State Performance Plan (SPP) and is aligned with the School Improvement
Framework.

Compliance and Instructional Monitoring:
A Team Approach to Providing Special Education Services in your PSA

@ How can a PSA approach monitoring of special education programming, services, and overall compli-
ance?

@ One possible approach can be the establishment of a compliance review team (CRT). A CRT will assist in
supporting your PSA’s staff in delivering supports to students with disabilities and assured FAPE in the Least
Restrictive Environment, while monitoring special education mandated initiatives (e.g., CIMs or Force Moni-
toring). Members of the CRT could consist of a special education teacher, general education teacher,
school social worker, school psychologist, speech and language teacher, counselor, and building ad-
ministrator. The Compliance Review Team’s focus will ensure that students with disabilities are pro-
vided the appropriate daily instructional, behavioral, and transitional supports as required by their
Individualized Educational Programs (IEPs) and that are consistent with District, County, State and
Federal mandates. This support is through ongoing efficiently embedded assistance to teachers through
modeling, co-teaching, and direct consultation. Teachers are supported in the acquisition of effective dif-
ferentiated instruction and best practices so that students with disabilities are learning and achieving to the
maximum extent possible in the Least Restrictive Environment (LRE). The following are possible responsibili-
ties of a CRT (see right).
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Instructional Support to Staff to Ensure Student Academic Supports

Establish and maintain accurate and efficient record keeping procedures. Ensure that all general edu-
1 cation teachers assigned to students with disabilities are fully aware of their IEP’s recommendations for
modifications and accommodations.

Support enforcement of school rules and PSA’s policies on “Code of Conduct” in relation to a student’s
right with an IEP.

3 Provide support in the planning and implementation of IEP requirements and recommendations.

4 Assist in planning and preparing instructional activities.

5 Assist in identifying, selecting, and modifying instructional materials and strategies to meet the needs of
students (Co-Teach, when possible).

Assessment Supports to Ensure Appropriate Assessment Accommodations

Provide support in the administration of assessments and assessment strategies to monitor and evaluate

6 - . .
students with IEPs required assessment accommodations.

7 Collect and review special education assessment data and maintain a database for future reference in IEP
development with respect to appropriate accommodations.

8 Share the database and collaborate with the school psychologist(s) and/or school social worker(s) on the

best possible strategies for student(s).

Direct Services to General Education and the IEP Implementation to Maintain Compliance

Demonstrate knowledge and understanding of Differentiated Instruction and instructional strategies per
content area for specific disabilities.

10 Provide current copies of students’ IEPs to ALL assigned instructional staff.

Encourage teachers to apply principles of learning and effective teaching methods, identify materials that
11 relate to curriculum, grade level content expectations, and IEP (Individualized Education Program) goals
ensure that all students to be actively engaged in the learning process.

12 Provide appropriate strategies and techniques to enhance critical thinking skills.

13 Recommend appropriate instructional modifications and accommodations.

Recommend, demonstrate or model appropriate materials, technology and resources to help meet

14 .
learning needs of all students.

Participate in the Continuous Improvement Monitoring effort (CIMS) each year for the state in order to
15 examine IEPs of students with disabilities and provide corrective action information on compliance with
state and district guidelines.

16 | Support with securing critical documents (e.g., Initial IEP, MET packets, etc.).

Support special education teachers who do not have core curriculum material for reading, math, and

17 . . . . . .
other subject areas with securing materials needed for classroom instruction.

Communicate effectively, both orally and in writing, with other professionals, students, parents, and the

18 .
community.

19 Collaborate with general and special education peers to enhance the instructional environment.

Work collaboratively with Wayne RESA by participating in professional development that will support and
20 enhance your instructional staff awareness of special educational compliance and enhance instructional/
behavioral strategies.

—DPS Committee Work: Lois Vaughan-Hussain and Natasha Smith, 2005
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Attachments

« Sample Resource Program Homework Log

« Sample Resource Program Log

« Sample Resource Program Tutorial Schedule
« Sample Progress Report

« Sample Parent Contact Log

« Sample Lesson Plans for Direct Instruction

« Sample Least Restrictive Environment Chart

« Sample Compliance Monitoring Checklist
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Resource Program | Parent Contact Log

Student:

Parent/Guardian:

Telephone #:

Best Time to Call:

Date Time

Mode of Contact
School
Letter Phone Meeting

Reason for Contact and Comments

Response

Yes No
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Progress Report

RE:

Date:

From:

To:

Dear Educator:

The above student is supported by our resource room program. In order to be in compliance with our student’s required and
recommended IEP goals and objectives, | will periodically ask that you evaluate this student’s progress in your class. Please
indicate below your evaluation of this student. Thank you for your cooperation in returning this form.

Student progress is: (check one)
L] Satisfactory L] Unsatisfactory

Student needs improvement in the following areas:

[] Attitude towards work [] Attendance

[] Test scores [ Social skills

[_] On time/on task behavior L] Grasping concepts in class

L] Submitting homework or projects L] Completing in-class assignments

L] Needing excessive individual attention

Comments:

Continuum of Progress:

Little Some Changed

Check One
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Resource Room Homework Log

Student:

Week Of:

Class

Math

English

Science

Social
Studies

Electives

IEP Objectives
Assignments

Monday

Tuesday

Wednesday

Thursday

Friday

Completed
(Check One)

Yes

e

No

NA

©

Parent Signature:

Date:
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Resource Program Student Log

(For the purpose of “Delivery of Service” documentation)

Comments/

Name Date | Hour Assignment(s) Outcomes
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Resource Program Tutorial Schedule

Checklist for Goals/Short Term Objectives

Student Assignment(s) Time/Date
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Lesson Plan for Direct Instruction

Week Beginning:

Subject:

Period/Time:

Text/Materials:

Assignment/ Evaluation IEP Focus

Day RRjete FIOCEE Homework Objectives Student

Mon.

Tues.

Wed.

Thurs.

Fri.
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Sample Lesson Plan for Direct Instruction

Week Beginning: December 18,2015

Subject: 9" Grade Social Studies

Period/Time: 2 Hour 9:30-10:25 am

Text/Materials:  Composition books, pencils, dictionaries, study guides from Chapter 25 of textbook

Assignment/ IEP Focus
Da Objective Procedures Evaluation s
y ) Homework Objectives Student
Compare and Set Lesson Imagine thatyou |- Completion of | Evaluate and react | 2" Hour
contrast city vs. Assign letter are a migrant who letter critically to what | L. Jackson
count.r)./ lifestyles partner just mpyed to . Orally share was read M. Davidson
by wr{tlng a letter Model Detcr0|t in 1920. letters with
to a friend encour- Write a letter to a class
aging or discour- Check for un- friend in the south
aging them from derstanding explaining why or
moving to the While students | Why not to move
southern portion work indepen- to the city or stay
Mon. of the United dently, observe | N the country.
States. and support
Partner will
review letter for
revisions
Students will
be selected
to share their
letters.
Tues.
Wed.
Thurs.
Fri.
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Progress Report

RE:

Date:

From:

To:

Dear Educator:

The above student is in the Resource Program. In order to be in compliance with federal, state, and county special educa-
tion rules, regulations, and guidelines, | will periodically ask that you evaluate this student’s progress. Please indicate
below your evaluation of the student. Thank you for your cooperation in returning this form.

Student progress is: (check one)
L] Satisfactory L] Unsatisfactory

Student needs improvement in the following areas:

[] Attitude towards work [] Attendance

[] Test scores [ Social skills

[_] On time/on task behavior L] Grasping concepts in class

L] Submitting homework or projects L] Completing in-class assignments

L] Needing excessive individual attention

Comments:

Continuum of Progress:

Little Some Changed
Check One
Thank You,
Room
Box
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Memo to General Education Teacher

To:

RE:

From:

Dear Educator:

The following student(s) have been scheduled into your class. | am their caseload teacher for this school year. It is
important that we work together so that our students can be successful in your class. Feel free to ask for interven-
tions and strategies that will assist in your instruction of the student. My responsibilities include monitoring their
performance in your class, keeping their parents/guardians informed, and offering support to you. Please inform

me of the first indication of an academic problem. My room # is mailbox # is .lalso ask

that you keep this information confidential to protect the privacy of the student. Thank you for your cooperation and

support.
1. 5.
2. 6.
3. 7.
4, 8.
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Resource Tutoring

Dear Parent or Guardian:

Because your child is a special education resource student with a schedule including regular education classes, a
weekly MANDATORY tutoring session will be assigned to assist with your child’s academic performance. Additional
sessions may be added if necessary.

During this 50 minute session, your child will receive one-on-one tutoring with me to help him or her with regular
education assignments and to monitor their overall academic achievement. | will schedule most of the tutoring ses-
sions during lunch periods when possible, to avoid student absences from their classes.

| would appreciate your continuous support at home so your child can be successful in his or her classes. Weekly
Progress Reports will be brought home by your child each Friday and below is your child’s tutoring schedule. If you
have any questions, please notify me at (313) 866-0343.

Sincerely,

Resource Membership Teacher:

Beginning the week of Your child
Will attend Resource Tutoring Day of week
Time Room
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Notice to Reqgular Education Teacher

(For Mainstreaming/Inclusion Purposes)

To:

The students on the attached list are Resource Program students who are enrolled in your class for this semester. Our
program emphasizes successful achievement, behavior, and attendance in all classes. The Resource Room teacher is
available to tutor or counsel students on an as-needed basis during school hours. As resource room teachers, we will
assist you in any way possible. If you would like us to administer tests, help with assignments, review or re-teach any

lessons, just let us know. Room is designated as our Resource Room.

The Resource Room student is entitled, per their IEP (a legal document), to have additional time on assignments and/
or tests. The Resource Program may also provide help for students to complete class assignments. Student progress
will be monitored on a bi-monthly basis. Also, periodic conferences, observations and progress reports will be uti-

lized.

Special Education Detention forms can be provided to you for poor attendance and behavior purposes. Your special
education resource staff will offer continuous help and support. Through our joint efforts, we can solve problems and

ultimately insure the success of the student.

Thank you in advance for your cooperation,
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Resource Schedule

Starting 1st 2nd 3rd 4th 5th 6th 7th

Mon.

Tues.

Wed.

Thurs.

Fri.

KEY

1. Tutorial

2. Preparation
3. Consultation

4. Direct Instruction
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Resource Room Tutorial Schedule

Checklist for goals / Short-term Objectives for Language Arts/Math

Student Assignment Time/Date
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Resource Students’ Homework Assignments

Student:

Week Of:

Teacher:

Class

Math

English

Science

Social
Studies

Electives

Monday

Tuesday

Wednesday

Thursday

Friday

Completed
(Check One)

Yes

No

NA
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Report to Classroom Teacher

Report Date

Student

General Education Staff

RE:

Grade

Primary Disability

This information is designed to help you teach

who receives special

education programs and services. | will be meeting with you to discuss further information, strategies, and ideas

to help

achieve success in your class.

Special Education Programs and Services

How the Disability Impacts Learning

Required Supplementary Aids and Services from the IEPT Report

Modifications/Accommodations/
Support

Applicable Conditions

Applicable Subject Areas

Current assessment information (Results are expressed as broad grade scores)

Reading

Math

Written Language

Comprehension

Strengths and Interests

[J Auditory learner

[0 Reading decoding

[ Written expression

[0 Self-directed

[J Eager to do well

[ Visual learner

[ Reading comp.

[0 Oral expression

[0 Motivated

[0 Helpful parent(s)

[J Hands-on [J Math calculations [ Listening comp. [0 Hard worker [J Personable
O Organized [0 Math reasoning O Asks for help O Good potential
Weaknesses

[0 Excessive absences

[J Disorganized

[0 Math calculation

[J Will not ask for help

O Incomplete tasks

[ Listening skills

[0 Math reasoning

[ Quick to anger

[J Missing assignments

[ Tardy

[J Written expression

[ Quiet/withdrawn

O Inattentive

[0 Reading comprehension

O Listening comprehension

[0 Cooperative group behavior

[ Easily distracted

[0 Reading decoding

[ Socializes too much
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Least Restrictive Environment (LRE)
A Continuum of Services

Regular Education
with Support

Regular Education

Resource Programs Resource Support

Basic Classroom

Self-Contained

Special Education Schools
Center-Based

Home
Hospital and/or Homebound bound
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Glossary

Continuous Improvement and Monitoring System (CIMS)

The Continuous Improvement and Monitoring System (CIMS) is the system used by the state to promote positive out-
comes and ensure compliance with the Individuals with Disabilities Education Act (IDEA) of 2004 and the Michigan
Administrative Rules for Special Education. CIMS was designed to help districts analyze and interpret data and keep
track of all monitoring activities in a single location.

Compliance Review Team (CRT)

Members of the CRT could consist of a special education teacher, general education teacher, school social worker,
school psychologist, speech and language teacher, counselor, and building administrator. The Compliance Review
Team’s focus will ensure that students with disabilities are provided the appropriate daily instructional, behavioral,
and transitional supports as required by their Individualized Educational Programs (IEPs) and that are consistent with
District, County, State and Federal mandates.

Free Appropriate Public Education (FAPE)

Each child who is identified as a student with a disability has an individual entitlement to a Free and Appropriate
Public Education (FAPE) under the Individuals with Disabilities Educational Act (IDEA).

Individualized Education Program (IEP)

An annual individualized education program must be convened at least every 12 months.

Interim Alternative Educational Placement (IAES)

An IAES is where the district places a student with a disability for instructional purposes when it is decided to remove
the student from his/her placement for disciplinary reasons.

Least Restrictive Environment (LRE)

The least restrictive environment is typically taken to mean that, to the maximum extent possible, all students with
disabilities are educated with children who are not disabled in the school they would normally attend if not dis-
abled.

Further, interpretation of LRE states that special classes, separate schooling, or other removal of children with disabili-
ties from the regular educational environment occurs only when the nature or severity of the disability is such that
education in regular classes with the use of supplementary aids and services cannot be achieved satisfactorily.

Manifestation Determination Review (MDR)

The Manifestation Determination Review (MDR) is a meeting which must take place within 10 days of a behavior
infraction that would cause a student to be removed from his/her current placement in a public school for more than
10 days.

Multidisciplinary Evaluation Team (MET)

Established by the district, the primary purpose of the MET is to conduct the evaluations and/or review existing as-
sessment data to recommend or re-determine eligibility to the IEP Team (which may consist of the same members).
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Reviewing of Existing Evaluation Data (REED)

The overall intend of a REED is for districts to review a student’s educational, behavioral, and medical data in deter-
mining the need for particular evaluations.

Student with a Disability (SWD)

A student with a disability is defined as any person from birth to age 26 who is determined by an individualized
education program team (IEPT) or a hearing officer to have one or more of the impairments (specified below), that
necessitates special education, or specially designed instruction.
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